SOUTH CAROLINA STUDIES


Unit 1; Day 3
THEME = SOUTH CAROLINA STATEWIDE OVERVIEW        ENGLISH AND LANGUAGE ARTS

LESSON TITLE: What Makes a Story Interesting?
OBJECTIVES: Students will be able to identify and explain writing strategies that add interest to a story.
PRIMARY STANDARDS ADDRESSED: Language Arts 8th – R2.1 
PRIOR SKILLS REQUIRED: ability to contrast different styles of writing
TEACHER BACKGROUND INFO: Booklet “Gold Mining in South Carolina” (SC Studies Supplement)
LOGISTICS: 1 @ 50-minute class – teacher-led discussion, reading, seatwork – students work in pairs
MATERIALS:   paper and pencil
PROCEDURES:

   1. Ask students what kind of book or magazine they like to read most and what it is that makes the writing interesting to them.  List student responses on the blackboard (or use overhead projector).  Ask students to vote (by a show of hands) on whether they agree with each reason on the list – and tally the responses -  Find out if there are any common strategies that make reading interesting to a majority of students.  Circle the items on the list that most students think make reading interesting. 

   2. Have students sit in pairs and hand each student a copy of the Student Work Sheet.  Tell students to read both versions of the Reed Gold Mine story silently, and then discuss with their partner which version they found more interesting, and why.  
   3. Ask students to vote on which version of the gold mine story they found most interesting.  Lead a class discussion about what writing strategies were used successfully by the author.  Determine if these strategies were the same as those identified in the class list in Procedure #1.  Be sure to mention the differences between “static” and “dynamic”, and “round” and “flat”, characters.  
   4. Pick a local current event that nearly all students in your school should have knowledge about.  Ask students to write a 100-word article about that event in a way that will be interesting for others to read.   
   5. Ask several students to volunteer (or call on them) to read their articles aloud to the class.  Ask other students to identify the writing strategies in the articles that make them interesting – or point out places where other strategies could have been used to make the articles more interesting.
   6. [optional]  Have students vote on which articles are most interesting. 
SAMPLE CULMINATING ASSESSMENT:   
   - Ask students to write two versions of a short paragraph (approximately 30-40 words) about a specific person.  The first version should present the main character in a “dynamic” and “round” fashion.  The second version should present the same character in a “static” and “flat” fashion. 
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STUDENT  WORK  SHEET

LESSON TITLE: What Makes a Story Interesting?

VERSION 1:  THE STORY OF THE REED GOLD MINE
John Reed (Johannes Reith) was a Hessian soldier who left the British army near the conclusion of the Revolutionary War and came to settle near fellow Germans living in the lower Piedmont of North Carolina.  Most of the people at that time dwelt on small family-run farms in rural areas, where they raised small grain crops such as corn and wheat.  John Reed got married and raised a family on his farm.  He could not read or write.
Most of what we know about the story of the gold discovery in North Carolina was handed down by John Reed’s relatives.  The life of farmer John Reed was very ordinary and he probably would have been forgotten a long time ago had it not been for a chance event one Sunday in 1799.  On that day, Reed's son Conrad found a large yellow rock in Little Meadow Creek on the Reed farm in Cabarrus County.  He had stayed home that Sunday while his parents went to church.  Little Meadow Creek flows southward for 2.5 miles before it runs into the Rocky River.  The river averages six feet wide and six inches deep and flows at a rate of about 6 inches per second.  There are lots of rocks of all sizes in the creek.  Conrad did lots of chores on the farm so he was very familiar with the land around Little Meadow Creek and had crossed the creek at that location many times before.  The rock Conrad found reportedly weighed 17 pounds and for three years was used as a doorstop at the Reed house.  He showed the rock to his father, but John Reed could not identify it.  The rock was actually gold, but nobody in the local towns could recognize gold and even a silversmith in the town of Concord, North Carolina could not identify the rock correctly.
In 1802 a Fayetteville jeweler identified the gold nugget.  Fayetteville was a large city east of Cabarrus County.  The jeweler purchased the nugget for the asked price of $3.50.  The following year John Reed set up a formal business, the Reed mining operation, by forming a partnership with three local men who were already very wealthy.  These partners, Frederick Kiser, Reverend Love, and Martin Phifer Jr., supplied equipment and workers to dig for gold in the creek bed, while Reed provided the land.  All of the partners owned slaves who did most of the farm work and also most of the gold mining.  The returns from the business were supposed to be divided equally.  The men mined the streams mainly in the off-season from farming, giving first priority to raising their crops and doing other farm chores.  Before the end of the first year, a slave named Peter had unearthed a 28-pound nugget.  Using only pans and rockers to wash the creek gravel, the part-time miners recovered an estimated yield of one hundred thousand dollars by 1824.
Hearing of Reed's good fortune, other Piedmont farmers began exploring their creeks and finding gold.  Men and women, both young and old, worked in the gold fields.  Foreigners joined them, including the skilled Cornishmen from England.  "Placer," or creek, gold mining led to underground mining when it was learned in 1825 that the metal also existed in veins of white quartz rock.  The search for underground or "lode" gold required much more money, labor, and machinery.  Underground work at Reed was not begun until 1831.  Four years later a family squabble resulted in a court injunction that closed the mine for a decade.  John Reed was a wealthy man when he died in 1845.  Soon the Reed mine was sold at public auction.  The mine changed hands many times through the years until 1912, when the last underground work took place there.  Placer miners found the last large nugget at Reed in 1896.
VERSION 2:  THE STORY OF THE REED GOLD MINE

John Reed (Johannes Reith) was an illiterate Hessian mercenary from Germany - an illegal immigrant - who deserted from the British army in Savannah, Georgia, and made his way to backwoods North Carolina, where he settled near Meadow Creek in Mecklenburg County, married, and raised a family.  Most of the people in this rural area dwelt on modest family-run farms, where they raised small grain crops such as corn and wheat.
The most authentic accounts of the find come from some of Reed's relatives about half a century after the occasion.  One Sunday—supposedly in the spring—twelve-year-old Conrad Reed, son of John, chose to go fishing with several siblings in Little Meadow Creek on the family farm rather that attend church with his parents.  While busy alongside the creek he saw "a yellow substance shining in the water."  Wading in to retrieve the object, he discovered it to be some kind of metal.  The wedge-shaped rock was about the size of a small smoothing iron, or flatiron.  Its weight was later said to be approximately seventeen pounds.  Conrad subsequently showed the yellow rock to his father, but John Reed, unable to identify it, set the heavy stone aside as a useful doorstop and continued life as usual.  For some time this valuable doorstop served unnoticed in its utilitarian role.  On only a single recorded occasion during the next three years did Reed pay any particular attention to the glittering novelty.  At some point he apparently took the hunk of ore to William Atkinson, supposedly a silversmith in Concord, North Carolina, for identification.  The latter proved to be a silversmith unable to recognize raw gold and could not identify the rock.
Nevertheless, Reed in 1802 finally found a person who knew the metal at once.  A jeweler in Fayetteville, whom Reed visited on an annual marketing trip to that town, told Reed that the metal was gold and asked that the nugget be left for fluxing; when Reed returned, the artisan showed him a bar of gold six to eight inches long.  It may be difficult to believe that Reed had no conception of gold as a precious item, but when the craftsman offered to buy the nugget, Reed asked what he felt to be a "big price"-$3.50.  The merchant, whose name is now unknown, gladly paid him and received roughly $3,600 worth of gold.   It was not long before Reed discovered his errors and supposedly recovered about a thousand dollars from the jeweler.  Reed and his family soon began searching in earnest in Little Meadow Creek for other valuable rocks.  The chief hunts occurred in the summer, when farm chores did not require much attention and the creek was often nearly dry.  Perhaps uneasy with his sudden wealth, Reed early turned a profit and in 1803 expanded his operation by taking three friends of relative substance—his brother-in-law Frederick Kiser, Reverend Love, and wealthy landowner Martin Phifer Jr.—into partnership.  Each of the three other men supplied equipment and two slaves to dig for gold in the creek bed.  The four associates planned an equal division of returns.  They were not disappointed, as Peter, an impoverished slave owned by Love, unearthed from merely six inches below the bottom of Little Meadow Creek (near a deep spot called the "lake") a twenty-eight-pound nugget worth more than sixty-six hundred dollars before the end of the season. 
The gold later enabled intelligent but uneducated Reed to become a man of significant wealth over the years, and he invested in land and slaves but otherwise apparently lived modestly.  Hearing of Reed's good fortune, other Piedmont farmers began enthusiastically exploring their own creeks and finding gold.  Men and women, both young and old, worked in the gold fields.  Foreigners joined them, including many skilled Cornishmen who had immigrated to America from England.  The search for underground or "lode" gold was much more difficult because it required a lot more money, labor, and machinery.  Underground work at Reed was not begun until 1831.  Four years later an unfortunate family squabble resulted in a court injunction that closed the mine for a decade.  Nevertheless, John Reed was a wealthy man when he died in 1845.  Soon after his death, the Reed mine was sold at public auction to the highest bidder.  The mine changed hands many more times through the years until 1912, when the last underground work took place there.  Placer miners found the last really large nugget at Reed in 1896 in the nearby stream.  The yield of the mine in large nuggets alone ultimately totaled more than one hundred pounds.  
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TEACHER  ANSWER  KEY
LESSON TITLE: What Makes a Story Interesting?
1. Ask students what kind of book or magazine they like to read most and what it is that makes the writing interesting to them.  . . . .

    Answers may vary.  Some common answers may be:


- subject area I like


- the person or event is famous

- creates suspense


- character acts like real person
- can tell what person is thinking

- lots of description

- not just a list of facts

- gives reasons why person did something
- I can relate to person
2. Have students sit in pairs and hand each student a copy of the Student Work Sheet.  Tell students to read both versions of the Reed Gold Mine story silently, and then discuss with their partner which version they found more interesting, and why.

    Remind students that they are not limited to their list on the blackboard (overhead projector).  
3. Ask . . . .  Be sure to mention the differences between “static” and “dynamic”, and “round” and “flat”. . . .

    Introduce these writing terms at an appropriate point in the discussion.  Make sure students know how their list of strategies fits into the definitions of these terms.  Most students will think Version #2 is more interesting.
4. Pick a local current event that nearly all students in your school should have knowledge about.  Ask students to write a 100-word article about that event in a way that will be interesting for others to read. 

    Answers will vary.  If possible, pick a school news event that everyone will be familiar with.  A recent sporting event might be appropriate, or some other notable event such as the school bus whose engine caught on fire in front of the school, or the day the cafeteria staff accidentally set off the smoke alarm during lunch.  Whatever the event, there should be a main character involved in some way.
5. Ask several students to volunteer (or call on them) to read their articles aloud to the class.  Ask other students to identify the writing strategies in the articles that make them interesting – or point out places where other strategies could have been used to make the articles more interesting.

    When discussing writing strategies, remember to reference the terms from the standards (“static” and “dynamic”, and “round” and “flat”).  Help students recognize which writing strategies on the list fit with each of these terms.
6. [optional]  Have students vote on which articles are most interesting. 

    To avoid students voting for the person instead of the article, have students exchange papers with someone else before reading the articles. 
SAMPLE CULMINATING ASSESSMENT:   

   - Ask students to write two versions of a short paragraph (approximately 30-40 words) about a specific person.  The first version should present the main character in a “dynamic” and “round” fashion.  The second version should present the same character in a “static” and “flat” fashion. 

    One example might be:

“Dynamic, Round” version – Mr. Smith, our bus driver, gripped the wheel tightly as he quickly brought the bus to a screeching stop.  It was a wild ride as the flat tire made bumping noises and bounced us around on our seats.

“Static Flat” version -   The bus driver stopped the bus when he noticed it had a flat tire.  The brakes made a lot of noise as he stopped the bus.  The kids on the bus felt and heard the flat tire too.
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