SOUTH CAROLINA STUDIES


Unit 2; Day 5
THEME = FOLKLORE & FOLK ART IN THE UPSTATE           ENGLISH AND LANGUAGE ARTS

LESSON TITLE: Writing in Perspective
OBJECTIVES: Students will be able to determine perspective of writer by references in story and song.
PRIMARY STANDARDS ADDRESSED: Language Arts 8th – W2.2;  C1.1;  R1.15 
PRIOR SKILLS REQUIRED: ability to make connections between text and prior knowledge
TEACHER BACKGROUND INFO: SC MAPS Teaching Manual, pages 2B-2, 2B-3, 3B-2, 3B-3, 3-13
LOGISTICS: 1 @ 50-minute class – large tables or other work area – students work in cooperative groups
MATERIALS:  copies of stories from SC MAPS Manual (“Legend of Issaqueena” – pg. 2B-2, 2B-3) (“The Legend of the Silverstreet Special” – pg. 3B-2, 3B-3) and (“The Most Beautiful Girl in South Carolina”- pg. 3-13, 3-14); 6 @ ‘role cards’ cut out of Student Work Sheet
PROCEDURES:

   1. Pick a local school or town sporting event like a football game, basketball game, baseball game, etc.  Ask students if they think a reporter for the winning team would write a different story about the game than a reporter covering the losing team.  Lead a discussion about why it would be this way and how a reader might tell whose team the reporter was covering based on the references in the text.  Ask students to give some examples of some phrases that might appear in the report written by the winning team’s reporter that would not appear in the report written by the losing team’s reporter.  Stress that most writing is subjective and is presented from a certain perspective that can be identified by careful analysis of the work.
   2. Ask (or call on) three students to read the three stories from the SC MAPS Manual.  After each story is read, discuss with the class who they think might have written the story and speculate about the social status, ethnicity, or economic circumstances of the writer.  Try to identify clues in the story which give such information, both writing style and story content.
   3. Divide students into six cooperative groups and randomly give each group a ‘role card’ which assigns them one of the following categories of upstate South Carolina inhabitants:  Cherokee (1700s), Catawba (1700s), Scots-Irish colonist (~1750), rural farmer (~1850), mill-town worker (~1950), modern-day landowner.  Tell students that each group is to write a script (between 1 and 2 minutes long) of a possible conversation that might occur among members of that group following the experience of living through a devastating hurricane.  Review the essential components of writing a script if necessary.  Encourage students to include as many references to their landscape, culture, customs, etc. as possible, and to make sure that their references are compatible with the time frame in which they are writing.  Also tell students that each member of the group must have at least one line of dialogue in the script.  
   4. Ask one or more groups to act out their script in front of the class.  Based on the dialogue, ask other groups to guess which category the group is representing.  Tally the votes on the blackboard (or use overhead projector), but do not reveal the correct answer until all groups have presented their script and all votes have been recorded.  Lead a discussion analyzing why certain scripts were easier to figure out than others and what clues were most important in providing this information.
SAMPLE CULMINATING ASSESSMENT:   
   - Ask students what is meant by perspective in relation to a written work.
   - Ask students to write two brief narratives that describe the same event from different perspectives.
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STUDENT  WORK  SHEET

LESSON TITLE: Writing in Perspective
ROLE CARDS – cut these out and randomly assign one (secretly) to each of the six cooperative groups.

	CHEROKEE

1700s

	CATAWBA

1700s


	SCOTS-IRISH

COLONIST

~ 1750
	RURAL

FARMER

~ 1850

	MILL-TOWN

WORKER

~ 1950
	MODERN

DAY

LANDOWNER
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TEACHER ANSWER KEY
LESSON TITLE: Writing in Perspective
1.  Pick . . . .  Ask students if they think a reporter for the winning team would write a different story . . . .  
   Answer is almost certainly “yes.”  
     Lead a discussion about why it would be this way  
   It will be different mostly because the audience for whom the story is being written is different and the writer knows it.
     . . . .  how a reader might tell whose team the reporter was covering based on references in the text. . . .  
   Examples will vary.  The author of the article in the winning team’s newspaper might write, “Northside mounted a strong comeback in the fourth quarter,” while the author of the article in the losing team’s newspaper might write “Southside let the game slip away late.” 
2. Ask . . . three students to read the three stories from the SC MAPS Manual.  . . . discuss with the class who they think might have written the story and speculate about the social status, ethnicity, or economic circumstances of the writer.  Try to identify clues in the story which give such information. . . .

   “The Legend of Issaqueena” has little detail about either the British or the Cherokees and seems to focus on the landscape names that remain from that time, making if fairly clear that someone from a later time wrote it.  This author seems sympathetic to Issaqueena; note the description of her standing “with tattered dress and battered feet.” Similar interpretations can be made about the other stories.
3. Divide students into six cooperative groups and randomly give each group a ‘role card’ which assigns them one of the  . . . categories of upstate South Carolina inhabitants . . . .  Tell students that each group is to write a script  . . . of a possible conversation that might occur among members of that group following the experience of living through a devastating hurricane. . . . 
   Results will vary in this activity.  The goals are to have students work towards understanding that 1) the same event may be written about in different ways, depending on the perspective of the author, and 2) that a careful study of a text can often tell readers much about the author’s perspective

4. Ask one or more groups to act out their script . . . .  Based on the dialogue, ask other groups to guess which category the group is representing.  Tally the votes on the blackboard  . . . .  Lead a discussion analyzing why certain scripts were easier to figure out . . . and what clues were most important . . . .  
   Two points that might make the scripts easy to figure out are, first, how much specific detail is included in the text, and second, how much the audience/reader knows about the group.
SAMPLE CULMINATING ASSESSMENT:  

   - Ask students what is meant by perspective in relation to a written work.  
   Perspective means the author’s relation to the subject matter of the written work and, further, additional information about the author, such as social status, ethnicity, and economic circumstances.  A general conclusion might be whether the author and author’s life are similar to the characters and events in a story—whether the author is part of the same group, in essence—or whether the author is an outsider looking in.
   - Ask students to write two brief narratives that describe the same event from different perspectives.  
   Responses will vary.  The same story should be told with different details or with words with different connotations.
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