SOUTH CAROLINA STUDIES

      Unit 5; Day 5
THEME = RESOURCES OF THE COASTAL PLAIN                ENGLISH AND LANGUAGE ARTS

LESSON TITLE: Detecting Bias in Oral Presentations.
OBJECTIVES: Students will be able to recognize bias in presentations during oral town meeting format.
PRIMARY STANDARDS ADDRESSED: Language Arts 8th – C1.1; C1.2; C1.4; C1.8 
PRIOR SKILLS REQUIRED: ability to recognize bias in an oral presentation
TEACHER BACKGROUND INFO:   See the ADDITIONAL BACKGROUND INFORMATION in
 
Unit 5; Day 4 Language Arts Lesson for information about detecting bias.
LOGISTICS: 1 @ 50-minute class – large tables or other work area, students work in cooperative groups
MATERIALS:  6 @ Columbia Topographic Map (SC MAPS); 6 @ Columbia Lithograph (SC MAPS); wet-erase pens
PROCEDURES:

   1. Divide students into groups and give each group a copy of the Columbia topographic map and the Columbia lithograph.  Ask groups to locate the Fairgrounds just north of Williams Brice Stadium on both the map and the photograph.  Tell them that the Tarmac Granite Quarry is looking to expand operations and has discovered a large mass of high quality granite rock close to the surface just beneath the State Fairgrounds site.  The Company is asking the Richland County Planning Commission to allow them to purchase the Fairgrounds site to open a new quarry.  Inform students that each group will be asked to meet with one Commission member who will then testify at the Commission meeting as to their opinion about whether permission to open the mine should be granted.
   2. Hand each group an assignment card (see Student Work Sheet) and instruct the group to select one person from their group to be the “Commission Representative” to present the group’s opinion at the Commission meeting.  The group should prepare an oral presentation for the “Commission Representative” to deliver.  The oral presentation should represent the views expressed on the assignment card.  Make sure that groups do not look at each other’s assignment cards.  
   3. Have the six “Commission Representatives” come to the front of the classroom and present their views and opinions to the rest of the class, one at a time.  After each presentation, the other groups should briefly discuss the presentation and register their opinion about the amount of bias by setting the dial to the appropriate location on the “spin-meter.” Have groups share their results and discuss how a particular bias or ‘spin’ in the presentation was recognized.  Have students identify the bias whenever possible.
   4. After hearing all the presentations, have the class vote whether or not to approve the proposed sale of the Fairgrounds to the Mining Company.  Discuss how each of the presentations may have swayed student opinion. 
SAMPLE CULMINATING ASSESSMENT:
Give students a position and have them prepare 2 brief statements in support of that position.  One should be reasonable and one should be grossly biased.  For example, students could support the position that fishing should be allowed in South Carolina for all South Carolinians without requiring a fishing license.  Students could either turn in written outlines of their arguments or present them orally.
SOUTH CAROLINA STUDIES

      Unit 5; Day 5
THEME = RESOURCES OF THE COASTAL PLAIN                ENGLISH AND LANGUAGE ARTS

   STUDENT  WORK  SHEET

LESSON TITLE: Detecting Bias in Oral Presentations.
A.  Cut out the assignment cards and give one to each group.

	ASSIGNMENT CARD
MINE OWNER
Wants site approved because it is close to other quarries and will add profit without a lot of extra expense.  Argues strongly for all the good things mine will do for community.
	ASSIGNMENT CARD
FOOTBALL FAN
Doesn’t want mine located so close to football stadium because of noise and dust during games.  Plan might be OK if mine is hidden from view and not operating on game days.

	ASSIGNMENT CARD
HOMEOWNER
Lives on Texas Street near High School just NW of proposed site.  Is very concerned about blasting shaking houses and schools and causing property damage.
	ASSIGNMENT CARD
UNEMPLOYED
Lives in Olympia community and needs a job badly.  Has heard that mine jobs are high-paying and that there will be lots of openings.  Strongly supports proposal.

	ASSIGNMENT CARD
BANKER
Doesn’t really care what happens to this proposal.  Doesn’t live in that part of Columbia, and has read both good and bad things about the economics of quarry operations
	ASSIGNMENT CARD
FAIR-GOER
Loves the fair and goes every year; sometimes works part-time there. Doesn’t want the fair to be closed or even to be moved from its traditional (and perhaps best) location. 


B.  ‘SPIN METER’ – cut out the pattern and glue it to a piece of cardboard.  Give one to each group. 
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SOUTH CAROLINA STUDIES

      Unit 5; Day 5
THEME = RESOURCES OF THE COASTAL PLAIN                ENGLISH AND LANGUAGE ARTS

TEACHER  ANSWER  KEY
LESSON TITLE: Detecting Bias in Oral Presentations.
1. Divide students into groups and give each group a copy of the Columbia topographic map and the Columbia lithograph.  Ask groups to locate the Fairgrounds just north of Williams Brice Stadium on both the map and the photograph . . . .
    The Fairgrounds site is located in the lower right quadrant of both the Columbia topographic map and the Columbia Lithograph.  It and the Williams Brice Football Stadium (University of South Carolina) are located just east of the neighborhood of Olympia (east of the Congaree River) and northwest of Arthurtown (just south of Route 48).
2. Hand each group an assignment card (see Student Work Sheet) . . . .  The group should prepare an oral presentation for the “Commission Representative” to deliver.  The oral presentation should represent the views expressed on the assignment card.  Make sure that groups do not look at each other’s cards.

    The Commission Member is the group member who will speak to the class.  The rest of the group should help write the script for the presentation being sure that the point of view expressed on the “Assignment Card” is represented.  Stress to groups that they should use as many specific examples as possible.  For example, the unemployed worker looking for a job could say that the Olympia area has been economically depressed ever since the mill closed down and that he/she has been to the unemployment office and there are just no jobs available.  The worker can also mention that working in the quarry would be a great job because it’s within walking distance and would save money on gas.
3. Have the six “Commission Representatives” come to the front of the classroom and present their views and opinions to the rest of the class, one at a time.  After each presentation, the other groups should briefly discuss the presentation and register their opinion about the amount of bias by setting the dial to the appropriate location on the “spin-meter.” Have groups share their results and discuss how a particular bias or ‘spin’ in the presentation was recognized.  Have students identify the bias whenever possible.

    Student speakers should not divulge their bias too strongly, but try to present as reasoned an opinion as possible while still pushing their agenda.  When using the spin meters, vote first, tally the results, and then discuss any bias that was exhibited.
4. After hearing all the presentations, have the class vote whether or not to approve the proposed sale of the Fairgrounds to the Mining Company.  Discuss how the presentations may have swayed student opinion.

    If presentations were done properly, the vote should be split, emphasizing that in the real world, nothing is either all good or all bad, but decisions have to be made as to whether the proposal is more good than bad or more bad than good.
SAMPLE CULMINATING ASSESSMENT:   

Give students a position and have them prepare 2 brief statements in support of that position.  One should be reasonable and one should be grossly biased.  For example, students could support the position that fishing should be allowed in South Carolina for all South Carolinians without requiring a fishing license.  Students could either turn in written outlines of their arguments or present them orally.
   Responses will vary from the students.  In response to the ‘fishing’ position, students might argue reasonably that as citizens of South Carolina they have certain rights, and that among these should be the right to fish in South Carolina’s waters; or, they might argue that requiring folks to buy fishing licenses on top of paying state taxes amounts to double taxation, and this requirement is consequently unfair.  Over-the-top biased arguments could include that attempting to regulate fishing is akin to gun control and against the constitution or that there are thousands of people starving in South Carolina because the government won’t let them fish.
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